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TEACHING SPEAKING FOR NON-LINGUISTIC UNIVERSITY STUDENTS WITH
DIFFERENT BASIC TRAINING LEVELS
(BASED ON THE TEXTBOOK «NEW ENGLISH FILE» FOR BACHELORS)

Abstract

Actual problems of modernizing the system of foreign language education, insufficient
development of practical tasks of teaching speaking in foreign languages determined the need to
identify ways to overcome difficulties in teaching speaking in English to the students of non-
linguistic universities in a group with different basic training levels. The main objects facing the
teacher of English language of the non-linguistic university are to plan, select and use useful
methods of teaching speaking, which make it possible to improve the basic knowledge of the
English language among students for successful communication. This article touches upon some
aspects of the formation of speech competence associated with the practice of communication in
English. In particular, the emphasis is on teaching speaking and understanding English in non-
linguistic universities. The article is also based on the experience of teaching English language
and educational-methodological support of this process on the example of using the textbook
«New English File».
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TUIAIK EMEC ’KOFAPBI OKY OPBIHIAPBIHAA JAVBIHABIK JEHTEIT
OPTYPJI CTYAEHTTEP/I COMJIEYTE YIUPETY
(BAKAJIABP CTYJAEHTTEPIHE APHAJIFAH «NEW ENGLISH FILE»
OKYJILIFBIHA HET'I3/IEJITEH)

Mycanosa I. A", XKapumbemosa P.H’
2[ITem minoep rxagedpacwinviy aza oxbimyutbLiapbL
On-@apadbu amoinoaswr Kazax ¥immoix Yuueepcumemi

AngaTna

[ller Ttimigge OimiMm Oepy >KyHeciHIH »XaHapybl OapbIChIHAA OOJBIN JKATKaH ©3eKTi
MaceTelNiep IiH KETKUTIKCI3 TAIKBIIAHYBI J)KOHE IIeTeT TUTiHEe YHpeTyIe coijiey opeKeTiH JaMbITy
OOWBIHINA TOJIBIKKAHJIBI TOKIPHOSTIK JKYMBICTAPIBIH OOJIMaybl, JAWBIHJABIK JIEHTCHi opTypIi
TUIIIK €MeC JKOFaphl OKY OpPBIHJAPBIHAA OKUTBIH CTYJISHTTEPJI INeTeNl TUIHJIE Cceoieyre
yHpeTy/ie Ke3JleceTiH KUBIHJBIKTap/bIH IemriMiH TaOyFa JereH KaXeTTUTIK Oap eKeHIIrl
aHBIKTAIABL. byl Makamama OChl KaKeTTUTIKTI Iemry OaphIChIHJIA INeTeNl TUIH YHpETEeTiH
OKBITYIIBIHBIH aJIJIbIHA CTYJCHTTEPJl COMIeY OpeKeTiHe MYPHIC YHpeTyre KakeTTi MIiHIEeTTep
KoWbutaael. O MIHISTTEpre MaWbIHIBIK JCHIedl opTYypili CTYICHTTEPHAl Ceijey opeKeTiHe
YHPETY 9JIICTEMECIH JKOcIapiay, €H MaHBI3IBICBIH TaHJIAIl aly JKOHE OHBI AYPBIC KOJIJIaHa OLTy
Kataapl. Makanaga, COHBIMEH Karap IIeTeN TUTIHIE HOTHXKENi KapbIM-KaThiHAaC »KacayMeH
OaliJTaHBICTBI  TUTMIK ~ KOMICTCHIMSIHBI  KaJIBIITACTHIPYJIBIH ~ KeHOip  acmekTiiepi  Je
KapacThIpblIaabl. Makaiia aFbUIIIBIH TUTIH YHPEeHY ToXipuOeci MeH JMalbIHIIBIK JICHT el opTypiIi
CTYJCHTTEP/Il Colljiey apeKeTiHe yipery OapbichiHIa KojmaHbutaTelH «New English File» Pre-
intermediate OKyJIbIFbIHA HETI3/1CIITCH.

KinT ce3mep: ceiiniey opekeTiHe YHpeTy, KapbIM-KaThIHAC jKacay, OPTYPJIl JalbIHIIBIK
JCHreli, ceiyieyre YHpeTyIiH HETi3ri aclekTiIepl, OKY-dJICTEMENiK Kypalaaphl, TUIAIK
KOMTICTEHITHSL.

OBYYEHUE 'OBOPEHUIO HA AHI'JIMMCKOM S3BIKE CTYJIEHTOB
HES3BIKOBBIX BY30B C PA3ZHBIM YPOBHEM IHOAI'OTOBKHA
(HA BA3E YYEBHUKA VIS BAKAJIABPOB «NEW ENGLISH FILE»)

Mycanosa I'. A", Kapumbemosa P. .
2Cm. npenooasamenu xagedpvl uHOCMpaHHbIX A3bIKOE
Kasaxcxuti Hayuonanvuouii Yuueepcumem umenu ane @apabu

AHHOTAIUA
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AKTyallbHBIE TPOOIEeMBbl MOJEpPHU3AIMUA CUCTEMBl COBPEMEHHOTO HMHOS3BIYHOTO
oOpa3oBaHUs, HeJOCTaTOYHAs  Pa3pabOTaHHOCTh TMPAKTUYECKUX  BOMPOCOB  OOYYCHHUS
WHOCTPAaHHBIM  SI3bIKAM  OMPEACNHIN HEOOXOJAUMOCTh BBISIBUTH CHOCOOBI  MPEOJOJICHUS
TPYAHOCTEH B OOy4YeHWH TOBOPEHUIO HA AHTJIMICKOM SI3BIKE CTYJCHTOB HESI3BIKOBBIX BY30B B
rpymrme ¢ pa3HbiM 0a30BBEIM YpOBHEM TOJIOTOBKH. 3ajiada, CTOSINAs Mepe] MperojaBareieM
AHTITUACKOTO S3bIKa BYy3a — IUIAHUPOBATh, MOJ00paTh W HUCHOJIB30BATh METOIUKU OOYUCHHSI
TOBOPEHMIO, JTAIOIINE BO3MOXHOCTH COBEPIIIEHCTBOBATH 0A30BbIe 3HAHUS AHTIUHCKOTO SI3bIKA Y
CTYIEHTOB s ycHemHod KoMMyHuKarnuu. CTaThs 3aTparmBaeT HEKOTOPBIE AaCMeKThI
(opMHpOBaHWS PEUYECBON KOMIICTCHITUH CBSI3aHHOW C IPAKTUKON OOIMEHWS Ha aHTJIUHCKOM
A3bIKe. AKIIEHT B YaCTHOCTH, CJIeJlaH Ha 00y4YeHHe T'OBOPEHUIO U MOHUMAHHUIO Ha aHTJIMICKOM
S3bIKE B HESI3BIKOBBIX By3ax. CTaTbs OCHOBBIBAETCS HA OIBITE OOyUEHUS aHIJIMHCKOMY SI3BIKY U
y4eOHO-METOMYECKOM 00eCIeueHuH 3TOTO IMpollecca Ha MPUMEpPE HCIOJIb30BaHUS YUCOHHMKA
«New English Filey.

KmioueBble ciaoBa: oO0yuyeHHe TOBOPEHUIO, KOMMYHUKAallUs, pa3HbIi YpOBEHb
MOJITOTOBKH, OCHOBHBIE aCTEKThl 0OyUYeHHUsI TOBOPEHHIO, YIEOHO-METOMUECKOe 00ecIeueHue,
peydeBast KOMIIETEHIUSI.

Introduction: Nowadays interest in learning foreign languages is growing steadily.
Thanks to the good knowledge of languages, the future specialist becomes freer in social and
economic terms. International economic and political integration leads to the involvement of a
large number of specialists from different scientific fields in the direct implementation of
international scientific and technical relations. Students who are fluent in foreign languages are
required for effective interaction with carriers of another culture in household and professional
levels of interaction. The need of society for high-quality language education is supported by the
state, which is expressed in the manifestation of new concepts of education, characterized by a
personality-oriented approach and the usage of the communicative method of teaching a foreign
language. Despite the variety of methods and means of teaching speaking, there are no universal
techniques. Their application should be carried out within the framework of the general
pedagogical system, taking into consideration different basic language levels of students, goals
and content of training. The use of any of the methods must have an appropriate methodological
base. In foreign language learning process students have different level of training, which creates
certain difficulties in mastering speaking skills. In this case, the teacher of the non-linguistic
university faces a difficult task — to improve the basic knowledge of a foreign language among
the students, both with a high and low level of language proficiency. Motivational component
when teaching to speak a foreign language is the basis for a successful educational process in the
course «Foreign language» to the students of the 1% course. Thus, the theme of this article
«Teaching speaking for non-linguistic university students with different basic training levels»
remains relevant.

Methodology. Speaking is a productive type of speech activity, with the help of which
(together with listening) verbal communication is carried out, and its content is the expression of
thoughts orally. According to O.G. Starodubtseva’s opinion, the basis of speaking is
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pronunciation, lexical and grammatical skills, which are the most essential areas of teaching
speaking [1., 23] Thus, the acquisition of communicative competence is the main goal of
teaching foreign language.

In the process of teaching speaking, it is also necessary the use of speech, language and
content supports, contributing to the retention of logical chain of facts and clarification of the
communicational situation [2., 68].

Results. In our experiment fourteen students of the 104 - group (Faculty of Law, specialty
“Jurisprudence™) were participated. In the first stage of the experiment students answered the
questionnaire “what types of exercise you like the most and most useful to you”, and 86.5% of
students chose dialogue, and the remaining 36.5% - listening. Thus, the survey revealed the need
for developing speaking skills of students. Mostly, the participants in the experiment (86.5%)
chose the dialogue or monologue speech and work in pairs. The next stage of the experiment
involved the development and conducting a series of lessons using techniques to overcome
difficulties in learning to speak.

According to Novgorodova E.E., mastering a monologue speech is a simultaneous

creation of a semantic and speech communication program [3., 37]. The purpose of the
monologue is determined by the speech situation, which must be created in the lesson.
Also, in the experimental task students were encouraged to continue a phrase taken from the
textbook “New English File” Pre-intermediate (Unit SA. p.54) such as: “What makes me feel
good is ...” based on the questions like:

- Is it a useful and interesting thing?

- Is it safe for my life?

- Do I really like to do it?

The experiment was carried out during the first term of the academic year, and at the end
of the first term, all groups of non-linguistic specialties passed the final testing in English
language. Experimental students got 20% more points in comparison with the students who did
not participated in the experiment.

Discussion. Speaking is a main language skill. It is the primary way in which students
communicate information. When we ask students how well they can function in a second
language, we ask the question “How well do you speak...?”, so it is the ability to speak well
which best represents their proficiency in another language. Being a ‘good speaker’ requires a
range of skills beyond grammar, vocabulary and pronunciation, though these are the main
building blocks that enable a message to be understandable.

The skills involved in how language learners interact with others in different ways are
called communicative competencies [4., 45]. Speaking as a language skill also involves these
competencies much more than it requires accuracy of language, so when we talk about ‘teaching
speaking’, we are talking about something different from grammar or vocabulary practice.

While it is a bit of an exaggeration, language learners clearly feel that language classroom
based on speaking practice does not prepare them for the real world. Why do students often
highlight listening and speaking as their biggest problems? Partly because of the demands of
listening and speaking and partly because of the way speaking is often taught. It usually consists
of language practice activities (question-answer tasks, discussions, information-gap activities,
role-plays and etc.) or is used to practice a specific grammar point. Neither teaches patterns of
real interaction [5., 67].
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So what can teachers of English do in the language classroom to prepare students for real
interaction? First of all, we should analyze the following questions:
- What do students need?
- Practical suggestions.
- What language should I teach?
- How do I get students to use new language?
- Further reading

In order to prepare our students for real interaction we analyzed the question “What do
students need?”, and we found out that mostly students need the followings:

- An awareness of formal and informal language and practice at choosing appropriate language
for different situations;

- The awareness that informal spoken language is less complex than written language;

- The ability to understand different listening situations;

- To be taught patterns of real interaction.

- To have intelligible pronunciation and be able to cope with streams of speech.

In our experiment in order to answer and satisfy the need of the students, we used the
main textbook «New English File» for our 1% course students in the language classroom. This
textbook is well-organized for each level. There are useful exercises, speaking tasks and role-
plays for teaching speaking skills. In the dialogue, skills and abilities of unprepared speech are
developed, in a monologue students train prepared speech.

Students of non-linguistic specialties of the university, as usually do not have a high
level of proficiency in foreign language, and different levels of training and ability of language
acquisition is difficult as for the teacher and for the students. Presentation of the main research
material with substantiation of the obtained scientific results. The most effective way to
overcome this situation is open discussion, when students themselves will be able to offer their
own solutions. Initially at this stage, it is necessary to analyze each of the student. This can be
done by suggesting fill out questionnaires with questions: what types of work and what language
skills do you like the most to improve in the classroom, would you like to develop how you
prefer to work: in individually or in a group?

After the survey, the teacher should conduct an analysis of answers and discuss them with
students. When working in pairs, the distribution of students depends on the type of activity.
When working according to a plan or scheme, the pair “weak - strong” is more effective. The
main purpose of this scheme is to help a student with good basic knowledge but has a low level
of language proficiency. Along the way working with a group, it is important to track the effects.

In group work with the involvement of all students in the classroom, it is proposed to work
with different speaking tasks. The weaker ones are offered to do the task in a simple form, with
simple grammatical constructions and lexical units, but not to the extent that students with a high
level of language proficiency carry out. The most productive way to work in a group is mixed
activities in the language learning process. Moreover, each student has the opportunity to
communicate with the rest of the other members of the group in a short time to complete the
given task. This approach will help weak students and open up new opportunities for the strong.
We took one of the type of mixed activities in the textbook “New English File” Pre-intermediate
which is called “Find somebody who ...? Unit 1A. p.4

- has a very long name
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has a very short name
a name that’s difficult to spell

an unusual name
The potential for this kind of mixed exercise is endless. Such types of the mixed exercises

give the opportunity to work out a certain language structure, provide supervised teaching
practice, and develop opportunity for further free discussion.

The next necessary aspect in working with a group of students with a heterogeneous level
of training is a creation of different tasks for each level. For example, the number of questions
for understanding the text can be different, for the students who have a higher level of English,
texts should be more complex and voluminous in terms of content. The proposed version of the
work assumes that weak students could answer many questions during the lesson and this type of
tasks help them to improve their speaking skills and language level.

Before asking questions, it is necessary to determine which of the students will be able to
answer them, but if the preparation of a weak student allows to give an answer, then it is
necessary to ask him. It is also necessary to take into account the fact that when setting the
closed questions, answers will be given immediately by stronger students, and the weak students
do not have enough time to think them over. That’s why the teacher of English should take into
consideration this point.

When correcting mistakes, it is necessary to take into account the language level of the
students. When evaluating a strong student's answers, it is necessary to be tactful, identifying
shortcomings and pointing out mistakes, and also selectively correct mistakes of a weaker
student. In both cases, the teacher needs to encourage language learners, and maintain interest in
their further training of speaking skills.

The proposed homework should be different on the complexity of execution. Exercises in
written form demonstrate individual skills, and their analysis can identify the strengths and
weaknesses of each student who may not have been identified during the English lesson. The
purpose of all of the above techniques is to create favorable working atmosphere in the group,
selection of speaking activities suitable for students of different level and ensure successful
learning in a foreign language.

Conclusion. The results obtained from the experiment allow us to conclude that the
success of teaching speaking skills largely depends on using suitable approach and creating the
most favorable psychological conditions for each student. The results collected from the
experiment will be very useful for conducting further investigation in development of speaking
skills of the students who have different language levels in the classroom.
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Xacanosa C.A. Ecenaman C.E.?, Jleemapesa K. C3
Tnpenooasamens, mazucmp nedazozuueckux nayk KazsHY um. Ano-Papabu
B mazucmpor npenooasamenu KazHITY um.Abas

«COJEPKXAHUE NHOSI3BIYHOI'O OBPA30BAHUS U EI'O KOMIIOHEHTHBIN
COCTAB»

AHHOTANUSA

B mocrnemnee necsTiiieTHe B CBETE MW T'yMaHW3allUd OOpa30BaHUS  YTBEPIKTACTCS
JMYHOCTHO-OPUEHTUPOBAHHBIA W OMOIMOHATBHO-TICHHOCTHBIM  TIOJXOJBI K  BBISBICHHIO
CYIIHOCTH M CTPYKTYPBI COJIEpXKaHUs HHOS3BIYHOTO 00pa3oBaHus. B pamMkax JaHHBIX TIOX0I0B
TJIABHOW TICHHOCTBIO SIBJSIFOTCS HE OTYY)KICHHBIE OT JMYHOCTH 3HAHUS, a CaM YeJNOBEK —
[EJOCTHAs JMYHOCTh C TapMOHWUYHO pa3BUTHIMH HWHTEIUIEKTYyaTbHOH W OMOIMOHAIBHO-
IIEHHOCTHO# cepamu.

B craree paccmarpuBaeTcs  mpoOiiemMa CoJepXKaHWS HWHOS3BIYHOTO 00pa30oBaHHS.
VYTOUHSIOTCS ~ TOHSTHS  «COJIepXKaHWe O00pa3oBaHHS» M «COJEpKAaHWE HHOS3BIYHOTO
obOpazoBanus». CraenaHa MOMBITKA COMOCTABUTH OOIIENEIarornyecKyl0 TPAaKTOBKY KaTerOpHHU
«coJiep)kaHue O0O0pa30BaHWs» W TOAXOJBl BEIYIIMX METOJMCTOB B OOJIACTH HHOS3BIYHOTO
oOpazoBanus. [IpoaHamm3mpoBaHbl pe3yNbTaThl COMOCTABUTEIHHOTO aHaIW3a 0003HAUYCHHBIX
TIOJTXOJIOB.

KarwueBbie cioBa: collepxaHue OOpa3oBaHUS, COJCPKAaHWE HHOSI3BIYHOTO
o0pa3oBaHus, CONMMOKYJIBTYpHAs TEOPHs COJECpKaHUsS OOpa30oBaHMs, KOMIIOHEHTHBIH COCTaB
CoJIepXKaHus OOIIET0 ¥ WHOSI3BIYHOTO 00pa30BaHMUs, COTIOCTABJICHUE TMOIX0J0B K OIPEIEIICHIIO
KOMIIOHEHTHOTO COCTaBa COJIEPKaHUsI 00pa30BaHUsI.
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